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Abstract 
Learning has to be active so that students can make links between their schemata and what they are about to learn. Many students 
attend to class presumptuous a passive mindset. Teachers tend to reinforce learning as an observer. The result is that a classroom 
and generally the learning environment is mostly limited to transmission of information rather than the meaningful construction 
and function of knowledge. A group of teachers from Hulu Langat Primary school set out to change this, within the context of 
their own classrooms. The teachers formed a community of practice which began with discussions on how to stimulate active 
learning in year six classrooms. For most members of the community, the teachers-based method has been the dominant 
approach. This paper will explain the process, successes and challenges based on the understanding and data collected by this 
community of practice functioning as an action research team.   
© 2010 Elsevier Ltd.
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1. Introduction 
Many students in the primary school often fail to reach their full potential as English language learners due to low 
motivational factors. For most primary students, the need to complete at least six years in the primary schools of 
English language classes. This study will focus on the primary school year six students in Hulu Langat. The 
researcher was interested to discover the students’ attitudes and motivation towards learning English in the primary 
school. The purpose of this paper is to report the findings of investigating the motivation of the year’s six students in 
their primary school. This paper will attempt to seek answers to the following research questions: what are the 
students’ attitudes towards English Language and learning the language and what factors affect the students’ 
motivation. The paper concludes with a discussion on the implications of the findings within the context of teaching 
and learning English in the second language classroom. 
2. Literature Review 
According to Dornyei (2010) motivation refers to “why people decide to do something, how long they are willing to 
sustain the activity and how long they are going to pursue it”. In the early works of Gardner and Lambert (1972), 
motivation was influenced by two main elements such as integrative and instrumental motivation. Integrative 
motivation refers to the desire to learn a language to integrate successfully into the target language community. 
Student is said intrinsically motivated if to him /her learning is a goal in itself. On the other hand, extrinsically 
motivated learner learns for the sake of rewards such as for good grades or praise (Deci &Ryan 1985).  
   Ely (1986) argues that the integrative conceptualization does not fully capture the full range of student motivation 
as there could be other reasons for language learning. For example, Nakanishi (2002) claimed that there were 
students who were pressured into studying by parents and teachers. Oxford and Sherin’s (1996) study on American 
high school students learning Japanese also discovered other dimension of motivation among them. The students’ 
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reason for learning Japanese, included seeking personal challenge, build up more confidence and receiving 
intellectual stimulation.  Furthermore, Gardner and Tremblay (1994) and Mingyue Gu (2009) explored four other 
motivational included: reason for learning, desire to attain the learning goal, positive attitude towards the learning 
situation and effortful behaviour. A study by Oxford and Shearin (1994) analysed 12 motivational theories from the 
socio psychology, cognitive development and socio cultural psychology models and identified six factors that had an 
impact on motivation in language learning. In brief, they are attitudes, beliefs about self, goals, involvement, 
environmental support of teacher and peer support and personal attributes. Littlejohn (2001) states that these 
activities have an impermanent positive effect on the motivation level of the students because the effect seems to 
wear off once they return to normal classroom work.   According to Pandian (1997) in Malaysian context, students’ 
are examinations oriented. Lee claims on how one executes in formal assessments appeared to be the main factor of 
education and the emphasis is on obtaining the best result. This scenario shows that many students may adopt 
extrinsic motivation in their learning. A study conducted by Noraini Md. Yusof (1999) interpreted that many 
students aware of the significance and advantages of learning English. Her findings propose that the students lacked 
the effort to improve their learning. Bandura’s (1997) self-efficacy model, defines self-efficacy as “beliefs in one’s 
capabilities to organize and execute the courses of action required to produce given attainment”. The students will 
assess the task given as well as the amount of effort to complete the task. The success and failure in carrying out the 
tasks also contribute to the student’s level of motivation and abilities to succeed in learning the target language. 
There is other learning situation where the teacher influences the students to learn the language. According to Wong 
(2006), the teacher’s personality, behaviour and teaching methods will give a strong impact on the students’ learning 
process. If the students are not motivated, it would be a challenging task for the teacher. For this reason, to motivate 
the students is the most intermittent and essential concerns of the teacher.  
3. Methodology 
3.1. Research Design and Procedures 
This study used an adapted version of a valid and tested questionnaire by Williams and Burden (1997). The first 
section of the questionnaire was to collect information on motivation in learning the English language. It contained 
31 items or statements aimed to collect information on the attitude to learning English. The second section of the 
questionnaire contained 40 statements on sense of agency. The questionnaire was designed using the 4 Likert scale 
where 4 indicated that the statement was definitely true, 3 was quite true, 2 was not very true and 1 was definitely 
not true. Since the respondents were considered ‘weak’ in the English language by their teachers, the questionnaire 
was translated into Bahasa Malaysia to enable the respondents to answer. Data gathered was analysed using 
frequency counts, which were converted to percentages. 
3.2. Sample and Population
The sample included 160 students from six primary school located in the rural area. These students were identified 
as low-achievers by their respective school. There were 86 female and 76 male respondents of ages that ranged 
between 11 – 12 years old. The respondents were 157 Malays and 3 Indians.  
4. Results  
4.1 The students’ attitudes in learning the language  
The findings shown in Table 1 indicated that the respondents exhibited positive attitudes towards English and 
learning the language. In addition respondents stating that English was an interesting language, 76 respondents 
(47.5%) admitted they liked learning English. Data showed that a majority of the respondents had strong desire to be 
good and successful in English. About 103 (64.4%) respondents verified that they required being good at English 
and 104 (87.4%) liked to be doing well at English. This positive attitude towards English and the strong aspiration to 
master the language could be manipulated by the reality that English is second language in Malaysia and reflected 
on an important international language to be learnt. 
Table 1. Attitudes towards English language & learning the language 
      Definitely true        Quite true              Not very true           Definitely not true 
I like English.                      (46)   28.7%           (82)   51.25%          (32)   20%                        -                 
I benefit from English lesson.        (57)   35.62%         (62)   38.75%          (41)   26.62%                   -                  
I discover English interesting.                (76)   47.5%           (53)   33.13%          (21)   13.13%       (10)   6.25%       
I desire to learn to speak English well.   (120)   75%            (27)   16.87%          (13)    8.13%                                      
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I want to be good at English                    (103)   64.4%          (31)   19.4%           (16)   10%                   (10)   6.25%     
I want to do well in English class.          (126)  78.8%          (30)   18.8%             (4)   2.5%                         -
I’d like to be successful at English.        (110)   68.75%       (37)    23.13%          (8)   5%                      (5)   3.13%
English lessons are boring.                      (33)   20.63%        (10)   6.25%            (68)   42.4%               (49)   30.63% 
   Table 2 shows that a large percentage ( 88.8%) of the respondents felt the need to know English for the future. 132 
(82.5%) respondents claimed that it would be important for them to know English and 124 (77.5%) agreed that 
English was important to be learnt. Yet, there were some respondents (10) who believed that there was no need to 
learn English. The knowledge of the importance of English for their studies and future career could be a possible 
cause that has shaped the respondents’ motivational thinking towards English.  
Table 2. Opinions on the need of the English language
                                                                     Definitely true        Quite true          Not very true     Definitely not true
Learning English is important for me.             (124)   77.5%      (21)   31.1 %      (13)   8.12%            (2)   1.25%        
I don’t have any need to learn English .            (8)   5 %             (10)   6.3 %        (93)   58.1 %         (49)   30.6%     
I’ll need to know English in the future .          (142)   88.8 %      (18)   11.3%                -                    -
It will be important for me to know English .  (132)   82.5 %      (20)   12.5 %       (4)    2.5 %            (4)    2.5%
   Analysis of the data explained that a large number of respondents were intrinsically motivated to learn the English 
language. They realized the need and the importance of using English. It can be seen clearly in Table 3, 145 
respondents established that they learnt English not because they had to while 131 respondents would like to learn 
the language even if they were not required doing so. Additionally, 122 (76.25%) respondents would choose to learn 
English even if there were no evaluations.  Only a small number of the respondents (17) admitted that they would 
give up learning English if they had the choice.                               
Table 3: Intrinsic motivation                                      Definitely true   Quite true   Not very true   Definitely not true
The main reason I learn English is because I have to.       ( 3)   1.9  %   (12)   7.5 %   (21)   13.1%        (124)   77.5 % 
If  I had the choice I’d give up learning English.              (3)   1.9 %     (14)   8.8 %   (54)    33.8 %       (89)    55.6 % 
I’d choose to learn English even if there were no exams.(30)   18.8%   (92)  57.5%   (26)   16.3%         (12)     7.5% 
I’d like to learn English even if didn’t have to.                (47)   29.4%   (84)   52.5%   (21)  13.1%           (8)  5.9%
    Table 4 shows that a majority of the respondents indicated their desire to interact with the native speakers of the 
English language and also people who speak the language. 98 (61%) respondents strongly admitted that they would 
like to meet English speaking people and 86 (53.7%) would like to converse with them. The data showed that the 
respondents had positive sentiments in interacting with native speakers and English speaking people. 
Table 4: Integrative and intrinsically                  Definitely true    Quite true      Not very true    Definitely not true
I’d like to be able to talk to English people.              ( 86)   53.7  %     (63) 39.4 %    (10)   6.25 %      (1)   0.6 %      
I’d like to meet English – speaking people.               (98)   61.3 %       (54) 33.8 %      (8)    5 %                -                 
I am not interested in English.                                    (10)   6.25%        (5)  3.12%     (38)   23.8%       (107) 66.88%
   The learners’ intrinsic motivation towards learning the target language could also be attributed to influence of the 
environment, the people the learners are surrounded with and also the emphasis on the importance of English. 
Environment support factors  
The learners’ motivation was also affected by external factors such as teachers, parents and peers. It can be seen in 
the Table 5(i) that the respondents had positive perceptions of their English teachers. The majority of the 
respondents (63.1%)  were satisfied with their English teacher.  157 (98.1%) respondents felt that their English 
teacher was competent in teaching the language. Furthermore, 127 (79.4%) indicated that they would prefer the 
same teachers, have a positive impact on the respondents.  
Table 5(i) : Teachers                                             Definitely true     Quite true      Not very true    Definitely not true    
My teacher is very good at teaching English.          ( 157) 98.1 %     (3)   1.9 %            -                        -                          
My teacher is helpful to me in learning English.     (127) 79.4 %      (30) 18.8%            -                      (3) 1.9 %       
I’m pleased with my English teacher.                      (101)63.1%        (48) 30%         (11) 6.9%                      -               
I wish I had a different teacher for English.               (2)  1.25%       (8)  5%              (17)  10.6%          (133) 83.1%
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   The data revealed that parents had a positive influence on the respondents’ learning of the English language (table 
5 (ii)). 147 (91.9%) respondents  stated that their parents thought that learning English was important and 87 
(58.1%) responded that their parents knew the usefulness of the language for their children. The respondents 
(55.6%) indicated that their parents wanted them to learn the English language and 58.1% admitted that their parents 
also encouraged them to learn English.
Table 5(ii) : Parents                                                Definitely true    Quite true      Not very true    Definitely not true
My parents think that learning English is important   (147) 91.9 %       (13)8.12%              -                              -             
My parents want me to learn English.                         (89)55.6 %       (53) 33.1%        (12) 7.5%          (6)  3.75 % 
My parents encourage me to learn English.                (93) 58.1%        (38)23.8%         (14) 8.8 %         (15) 9.4%
My parents think English will be useful for me.         (87) 54.4 %       (61)38.1%         (9) 5.6%            (3)   1.9%
   The data in Table  5 (iii) showed that the respondents felt positive towards learning English in groups. A majority 
of the respondents (88.2%) claimed that they worked well as a group in the English class. About 81.9% of the 
respondents stated that their peers were helpful to each other in the English class. 
Table 5(iii) : groups/ peers                              Definitely true    Quite true      Not very true    Definitely not true
Our  class  works  well  together  in  English.              (94)58.8  %    (47)  29.4  %    (19)  11.9%                  -
The students in our class work well together as a group. (59)36.8 %      (79)49.4%         ( 9) 5.62%            (13)8.12 % 
There’s a good group feeling in our English class.     (72)45%       (69) 43.1%     (12) 7.5.9%           (7)4.4%  
We help each other in English class.                                 (42) 26.3%     (88) 55%           (18) 11.3%            (12) 7.5 %
Self –efficacy
The data in Table 6 (i) showed that most of the respondents had a low sense of self efficacy in learning languages 
and in the English language. More than half of the respondents admitted that they were not good in learning 
languages and 83  (51.9%) felt that they were not good in English. However, 86 (54%)  of the respondents realized 
that they could excel in English if they had the determination. 
Table 6 (i): Perceived ability and self- efficacy    Definitely true    Quite true      Not very true    Definitely not true
I think I am good at English                                       ( 11) 6.9%          (28)17.5%      (83) 51.9 %             (38)   23.8%
I’m good at learning languages.                                   (13)8.12 %         (49)30.6%      (74)46.3%               (24)    15 %
I could do well at English if I want to.                         (86)54%             (63)39.4%        (9)5.62%                  (2) 1.25%
I’m no good at English.                                                (29)18.1%          (67) 41.9%      (30)18.7%              (34) 21.3 %
    Another factor that had an impact on the learners’ motivation was the learners’ perceived sucess and competence. 
Data from Table 6(ii) showed that about 120 (75%) of the respondents perceived themselves  as incompetent 
learners in English as they did badly in the language (55.7%) and felt that they were not doing well in English 
(75%). More than half 145 (90.6%) of the respondents claimed that they could not get things right in English. The 
respondents seemed to have low sense of self efficacy and felt inadequate to use the target language. 
Table 6 (ii): Perceived success and competence   Definitely true    Quite true      Not very true    Definitely not true
I usually do well in English lessons.                         ( 63)39.3 %        (83)51.9 %      (9) 5.62 %            (5) 3.12%        
I do badly in English.                                                (15)9.38 %         (74)46.3%       (67)41.9%            (18) 11 %        
I usually get things right in English.                         (12)7.5%            (63) 39.4%     (136)  85%            (9)5.6%           
I think I’m doing well in English.                             (7)4.38%            (33)20.6%       (97)60.6%            (23)14.4 %
Goals and effort 
In the analysis, it was found that other factors  such as the learners’ effort and sense of helplessness also affected the 
learners’ motivation. Table 7 (i) revealed that quite a number of the respondents (40) did not work hard at English. 
However, majority of the respondents felt that they had made the effort and tried their best in their attempt to learn 
the English language. 
Table: 7 (i): Effort                                                   Definitely true    Quite true      Not very true    Definitely not true
I work hard at English.                                                  ( 23)14.4 %         (97)60.6%       (34)21.3 %          (6) 3.75%      
I make an effort in English class.                                    (56) 35 %          (85)53.1%       (19)11.9 %                      -          
I try my best to learn English.                                         (97) 60.6%          (45)28.1%       (13) 8.12%         (5) 3.12%      
I don’t bother to work hard in English.                             (7)4.37%             (6)3.75%       (64)40%             (83) 51.9 %
    From the data shown in Table 7(i), it was found that the respondents reliazed that there was a correction between 
hard work and doing well in the English language.The findings showed that negative experiences might have 
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influenced the respondents’  efforts in mastering English. Learners  indicated that they put less effort in learning 
English.   This  was  probably  due  to  their  perceptions  that  extra  effort  would  not  help  them improve  in  the   target  
language. Wang (2006) stated that it was necessary for learners to have a strong sense of  confidence within them if 
they were going to make efforts to learn a second language. 
Table7(ii): Results of effort and learned helplessness
                                                                                   Definitely true    Quite true   Not very true    Definitely not true
If I make a big effort. I could be good at English.    (109)68.1 %       (42)26.3 %         (9) 5.6 %                    -                
If I try hard at English, I do well.                               (94)58.8 %        (66) 41.3%          -                                 -  
However hard I try, I’ll never do well in English.         (16)10%           (32) 20%        (112) 70%                    -      
There’s no point trying hard in English.                       (5) 3.12%         (30)18.8%       (33) 20.6%          (92)   57.5 %
Discussion  
Overall, the findings of the questionnaire showed that these students appeared to have a positive attitude towards 
learning the English language whereby the results demonstrated that they enjoyed as well as had the interest and 
desire to excel in their English classes. Environmental support factors such as teacher, parent and peer support also 
showed favourable responses towards these students learning the English language. As Deci (1985), claims that the 
psychological needs of individuals need to be accomplished to behave in a self-motivated manner. These 
psycological needs are nurtured through contextual support. Thus, teachers, parents and peers are implicated in 
providing a supportive environment so that the learner is guided through the learning process. øt is pertinent to the 
point out that although these learners showed an overall positive attitude towards learning English and acknowledge 
the importance of learning the English language, it was observed however that their language performances in 
classes did not reflect the high levels of positive attitudes as reported. These students still demonstrated behaviours 
of shyness when approached to answer questions or called on to provide feedbacks. There were prolonged 
hesitations, very short answers of not more than two words and some provided no answers but preferred to stare at 
their books to avoid answering questions. There will be an increase of reticence, self-consciousness, fear and panic 
in these students’ learning process. In this study, factors of self-efficacy and effort were found to affect the students’ 
motivation level the most. 
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 The results demonstrated that the students had a low level of self-efficacy and lacked the effort to do well in 
learning the English language. The reason to support this study, it is may be due to the students emotional reactions 
towards experincing failure. According to Bandura (1997) explained, learners with a low sense of self-efficacy 
would focus on their weaknesses rather completing the task at hand. These students would be inclined to lose faith 
in  their  abilities  and  end  with  failure  in  their  task  or  examination.  The  students  are  encouraged  to  pass  in  the  
examination most of the time by the teachers. The negative experience or emotional reaction to their situation may 
have contributed to their self-efficacy was never firmly established before entering the secondary school. In the 
other words, these students were constantly experiencing various forms of failure during their learning experiences 
in schools thus intensifying their negative emotions in learning the English language.
Conclusion  
The findings of this study are part of an on going research and the results are inconclusive. Interviewing the students 
following the analysis of the questionnaire would have provided a better and in depth understanding of the factors 
that played a key role in affecting the students’ motivation in learning the English language.  øt is important that 
motivation plays  the role in language learning  and students need to initiate the steps towards language learning.  As 
conclusion, students’ beliefs, actions and effort that take precedence in becoming successful language learners.             
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